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ABSTRACT
Dystopian literature allows for there to be an avenue, or safety net as I would call it, for
people to be able to discuss topics of a harsh nature. Students or young adults today are
becoming increasingly more apolitical upon completion of high school. This is due in part to the
lack of information or knowledge given to them prior to entering, “the real world.” The gravity
of situations occurring in today’s world during the time of this paper such as the how similar
living with COVID-19 is to a dystopian society, or the Black Lives Matter movement, it is vital
that young adults know who to turn to, that way they can figure out what is happening within the
world. Utilizing dystopian literature within the classroom setting will allow for that avenue each
year and create an extra safe space for students to be able to discuss their thoughts on societal
issues such as power and individualism. By doing so, teachers will be able to better gauge a
student’s comprehension of these themes regarding real life. As much as we say it, the youth
truly are the future; they are the ones who will determine the direction that our society will move.
Teaching them to think metacognitively not only with content specific skills, but also with real
world issues that society faces will benefit them, and society down the road.
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CHAPTER ONE: INTRODUCTION
Individualism and power are both key components of our society today. Individualism is
what allows someone to be and think for themselves, coming to their own conclusions. Being
able to think metacognitively is an important skill for children, young adults, and adults. Power
can be seen as an oppressor of people, or it can support people. Power can be used to change the
way that an individual views their peers, their authority figures, and their society. Through
literature, you can experience different worlds and various personal experiences by vicariously
living through the characters within the novels. This, for a young adult, is a critical and important
escape from their reality when they are going through the change from childhood to adulthood. I
express these thoughts as to tell of my own personal experience with literature, which as a youth
was not as expansive as I would like to admit. In experiencing more literature as an adult,
specifically dystopian literature for that matter, it made me come to terms with and acknowledge
the problems within the societies that these characters live in, thus bringing me to the questioning
of my own society and its problems.
As my passion for dystopian literature and these realizations kept piling on top of each
other one after the other, I began to understand the importance of power and individualism
within society, as well as the importance of being informed about the community I am a part of;
both small and large scale. Though as I stated previously, literature and reading can be used for
enjoyment or as an escape, I thought that it could be used to inform and educate as well.
Being guilty of this myself, and seeing it happen far too often as a now educator of our
youth, I have seen young adults become increasingly more apolitical. When I graduated from
high school in 2014, the majority of my close friends and myself did not care for politics or
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economics, about who was in power, we just knew there were rules we had to follow and wanted
to enjoy our lives. Little did we know at the time that we as young adults and finally being of the
age to vote in the United States, held so much power in just our single vote, as those single votes
eventually add up. It confounds me how this was my thought process just a few years ago. But
now, I believe it is not just my goal, but educators’ goal to stop this trend from continuing by
using dystopian literature within the English Language Arts classroom.
I came to the conclusion that dystopian literature would be the best novels to use for this
as reading these types of novels is what initially made me come to this realization. I reflected
upon the aspects of the genre that made me question the way things were in their society, as well
as why it made me question the way things were in my society. I deduced that the idea of the
protagonist, who separates themselves from the norms of society as an individual, made me
resonate more with that character as they were strong willed and not afraid of fighting for
change. Not just the protagonist, but the use of power within these societies that made me feel
disgusted, made me look towards my own society and the way that power was used.
The current educational system in place where students are made to solely read excerpts
to meet the level of rigor or master the standard is slowly creating a whirlpool that is sucking up
young adults who honestly don’t know better than to just follow the rules and go along with the
ideas of those who came before them. As this lack of metacognitive thinking deepens within our
society each year by the lack of exposure to these ideas to students, change that society needs as
society continues to move forward will not occur.
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Statement of the Problem
Young adults’ social awareness and involvement within their respective communities is
deficient due to the lack of information provided to students prior to high school graduation. It
can easily be cast aside as, “kids will be kids” instead of what it is in reality: the failure of the
education system preparing our youth for adulthood. As there has been some research in the field
of using dystopian literature to benefit young adults such as post-9/11 (Ames, 2013), and
research conducted using dystopian literature to assist citizen’s in general with coping with
COVID-19 (Bhasin, 2020), there is little about how it can be utilized to gauge students
understanding of societal issues. This study seeks to explore the following through the utilization
of dystopian literature within the classroom to compare the societies within the novels to the
society that the young adults currently face. The research questions that I will be exploring are:
How do young adults (specifically tenth graders’) respond to power?
How do young adults (specifically tenth graders’) respond to individualism?
Power is something an individual or a group has over another, as individualism is an individual
person’s characteristics that they choose for themselves. It allows for them to identify and define
who they are and the type of person that they wish to be. In modern society, we are confronted
with fears and challenges that to those involved feel dystopic such as school shootings to young
adults, diseases, and more. In order to effectively inform young adults as they are entering into
adulthood, the contemporary role of dystopian literature within education should be to encourage
socio-political involvement.
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Purpose of the Study
Increasing young adults’ metacognitive capabilities will allow for them to think more
critically and solve problems or issues on their own without the assistance of adults. This is a
crucial skill needed, as when they are in high school, they are a few steps away from becoming
adults within the society that they live. Adults that if informed properly, can create change to
benefit the next generation; create change that was not available or there for them.
In our society, young adults are not exposed to enough economic or political courses that
will benefit them in the future. In regard specifically to civics, the study of a citizen’s rights,
“this research highlights that no state currently provides sufficient and comprehensive civic
education,” (Brown, 2018). According to Smirnova in 2017 in her article Improving the State of
Economic Education, she states that the shortcomings of economic education is because,
“teachers typically have completed several college and university courses in history, plus a
smattering of courses in other social science areas. They ordinarily have avoided coursework in
economics” (Smirnova, 2017). In regard to my research, I used a qualitative method of
exploratory ethnography. Ethnography is when a researcher observes people in their natural
habitats and analyze the way that they interact with information or situation provided to them
(Heath & Street, 2008).
Young adults within these two courses are expected to be able to obtain the knowledge
necessary of a citizen to be able to make an educated decision about what party they should join
and understand what is needed for society. In this study, power and individualism within
dystopian literature chosen as to reflect upon the same themes within our society. Allowing for
them to see a different type of society and determine what is right from wrong within the novel
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and then analyze their own society to see what direction they think we are moving towards, and
explain their thought processes as to what direction they believe it should be moving in.
Significance of the Study
Currently in my field of research, there have been studies that refer to individualism
being a sin according to God and the Bible (Anderson, 2013), dystopian literatures increase of
popularity post-9/11 (Ames, 2013), and teaching dystopian literature in secondary education
(Prévost, 2019). The gap that I hope to fill within this area is the utilization of dystopian
literature to gauge student understanding of societal issues. With education and as a society, we
wish to move forward with technology, with information and the education that we receive and
create a society that everyone can be happy with. Expecting that as time goes by without
encouraging our youth to become involved is ignorant.
Young adults may not have a say in politics or societal issues while they are in high
school, but once they turn 18 and graduate, they do. They have the right to vote, and they should
be able to gather their own information about these issues, not just following the footsteps of the
ones before them. That is how a society stays stagnant, complacent, unwilling to change for the
better because it is of the unknown. Allowing young adults, the space to navigate these issues on
their own will help to increase their critical thinking and comprehension. This is not necessarily
the state that the United States is currently in, but if there is not a shift in the amount of
information provided to young adults, it may well be.
Theoretical Perspective
The theoretical perspective that I am using to conduct this research is critical theory.
Critical theory as defined by its originator Max Horkheimer, a philosopher at the Frankfurt
5

School of Sociology, states that critical theory, “works ‘to create a world which satisfies the
needs and powers’ of human beings” (Horkheimer 1972, 246). Horkheimer also asserts how
critical theory should account for the history of the society, as well as assessing holistically the
problems that exist within society, while offering a practical solution to the social problem they
are critiquing. Critical theory allows for the research and the participants to have discussions
about how to change society and move it forward. This perspective aims to discover the
underlying factors within social life, uncover the assumptions that we as human beings have a
true comprehension of the way that world works.
Rationale for the Study
The rationale behind this research is to utilize dystopian literature to introduce power and
individualism to young adults. I hope to discover an increased engagement in society and an
increased motivation to be aware of societal situations. Additionally, with this study I hope to
create a path for future educators to use dystopian literature within the classroom setting.
By using dystopian literature in this manner, it allows for there to be a window for young
adults into the world of change, a window into the world of the potential they have specifically
as young adults to spread or be an advocate for the changes in their society. I truly believe that
young adults are the future of the world and to not inform them appropriately about politics,
economics, or the world in general is a hinderance not only to the youth, but to society as a
whole.
COVID-19
This research process was originally planned to occur with in person interactions between
myself and the participants. However, due to COVID-19, the Global Pandemic, this research was
6

moved to an online platform. This was done to ensure the safety of participants while still
allowing them to interact with the research materials. This study will take place from September
21st, 2020 to October 2nd, 2020.
In the following chapter, I synthesize and analyze what literature has been done on
dystopian literature and its use in the secondary education classroom setting, as well as how it
has been used to engage with societal issues. In subsequent chapters, I will discuss my
methodology and research findings, as to indicate whether there is a relation between young
adults understanding of societal issues and dystopian literatures use within the classroom based
upon student survey results.
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CHAPTER TWO: LITERATURE REVIEW
Introduction
Defining Young Adult & Dystopian Literature
Before discussing dystopian literature, we must first take into account young adult
literature as that is the primary source of the novels being used for this research. Young adults
are attracted to the ideas of dystopias, but incorporating characters that they can relate to that are
about their age (Parzival from Ready Player One or Citra and Rowan from Scythe) allows for
them to feel a deeper connection. Before delving into why dystopian literature will allow for
students to improve student knowledge and comprehension of power and individualism within
society, we must first discuss the why of using specifically young adult dystopian literature is
key. Young adult literature on its own allows for us as educators to fill the gap or disconnect
present in young adults when reading canonical texts. Allowing them to experience more
sensitive and serious topics in a way that they can relate to, as opposed to canonical texts which
are no longer culturally relevant.
Dystopian literature, its origin coming from the word utopia after the novel Utopia by
Thomas More was written in 1516, is the exact opposite of something we would want in our
world. Dystopia novels portray these worlds that have had a major event occur to cause their
societies norm to change such as conquering death or creating a new plan to, “maintain the order
of the world.” The societies within dystopias live in such a horrific manor that tends to cause the
reader to question their own society and wrongdoings that occur in them,
“It seeks to shock its 6 readership into a realization of the urgent need for a radical
revisioning of current human political and social organization, and even of human nature
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itself. If people do not change, it warns, the future looks devastatingly bleak” (Kay
Sambell 2003, p. 163).
Dystopian literature found that instead of showing young adults in these desperate
situations that they cannot control, it gives them a sense of “control” or importance. This lets
them see and visualize a world or scenario where adolescents do have the power to change the
world. By showing young adults that they have this capability, though it is not an easy task and
they will be tested along the way, allows for them to have a sense of hope in a world that is
constantly changing. This will help to nurture and preserve their dreams and realize if they
persevere then it will not be just a dream, but eventually their reality. Adolescents so desperately
connect to tragedy in society and within novels as a way to navigate the tragedies they face in
their lives and are afraid to talk about with adults. We as adults tend to think adolescents cannot
handle real world situations without our guidance, but our guidance keeps them from thinking
metacognitively and coming to their own solutions for issues they face.
Literature has the power to change not only a person’s perception, but it can create
change within the society. Just as in the past books were banned in certain towns for being,
“demonic” or against their political movement, that should not be any different from today.
Dystopian literature, its origin coming from the word utopia after the novel Utopia by Thomas
More was written in 1516, is the exact opposite of something we would want in our world.
Dystopian literature allows for there to be an avenue for members of society to indicate or reflect
upon how their society is constructed, in contrast to that of the societies within dystopian novels
as they emulate oppression, conformity, and violence. Dystopian literature is fiction; therefore,
it does not depict what the future will look like, but it presents possibilities that are dark and
frightening. Authors write with a purpose, for enjoyment or to spread an underlying message. An
9

example of this, in Aldous Huxley’s Brave New World, Bernard Marx is forced to be and
perform like a certain type of person that he is not. It puts into question the societies success as
well as causing the reader to reevaluate the way authority looks in their society; determine if
people are truly free or free to a certain degree to be the individual they want to be.
Dystopias pose to work as a reflection of the society that the reader lives in, causing them
to challenge the ideals that their society holds and change their perception of the world.
Politically speaking, power can be used to control situations and people regardless of the ethics
behind it. Adolescents tend to find these types of stories interesting, as “The setting, themes, and
characters in dystopian fiction are an appropriate fit with the intellectual changes that occur
during adolescence,” because they are able to relate to the issues that occur within the novels
(Scholes & Ostenson, 2013).
In this paper, I will be analyzing my findings from a population of young adults located
in Central Florida as to determine the type of response young adults have to the themes of power
and individualism within the novels, as well as to see if this type of literature is something that
teachers can utilize within the classroom setting to gauge student knowledge and understanding
of societal issues. When thinking about these issues it is important to that students are aware of
their own metacognitive process so that the thoughts and ideas that they conclude is their own.
Though research has been done using dystopian literature before (to determine if there is a
relation between dystopias and dark tourism or post-9/11’s increase in dystopian literature) very
little has been done in the area of using it as an inter-disciplinary method to teach and discuss
subjects such as politics and economics. This papers goal is to shed some light on the lack of
information being passed down to young adults about important issues within their society and
country.
10

Power and Individualism
Origin of Power
The word power originates from the French pouvoir which derives from the Latin
protestas or potential, meaning ability. Ability derives from potere, which means in Latin to be
able (Bonucchi, 1985). Power means to be able to, but power is much more than that. It is the
“ability” to enforce or exert authority. Those who hold power, have the authority to create and
spread change, or spread the thoughts that have while those without power are more likely to
follow along those who have more “power” than they. Power within dystopian literature is seen
in this light; a figurehead who controls the will of society and has convinced the vast majority
that this is the best course of action for either their survival, advancement, or their spirituality.
Defining Power
Power, as referenced from Tedeschi & Bonoma in Kelly De-Moll’s article Everyday
Experiences of Power on page 8, “Power refers to the potential for social sanctions to be enacted.
Force is the action of sanctioning nonconformity, and authority involves compliance based on
another’s perception of request legitimacy” (De-Moll, 2010). Within dystopias, power is often
given to or controlled by the person who created the space for the dystopia to occur. In Aldous
Huxley’s Brave New World, the person who oversaw the society was Henry Ford, and after he
passed the world was split up to be controlled by Mustapha Mond, who is of the old world. He is
completely aware of what the society has become, what is has given up getting there, and his
goal is to keep it the way it is. Pragmatically, power is given to those who are elected by the
people of the country (within the United States). They are trusted by the people to create the
change necessary for society to continue moving forward or to improve. A more modern
definition of the word power would be, “as the ability to control resources, own and others’,
11

without social interference,” as well as being more directly related to control (Galinsky et al.
454).
Power, regarding my research, refers to the social construct of power. Where people as
individuals appoint and give power to other individuals through the method of democracy by
voting. Is the hold over or the control that one individual has over others such as politicians
having power over the law and police officers having power over citizens. Using critical theory
as my theoretical approach to my research, creates a space that allows for students and the
educator to discuss how power is shown in the novel, who has that power and how it is used by
those who hold it. Once understanding how it is used within the context of the novel, we can then
dive deeper and compare their society to ours. Who holds the power in our society, how do they
use it, and is it used in a way that they believe it should be?
Origin of Individualism
The word individualism was first used in France with the idea of laissez faire in mind and
was commonly known as a political liberalism (Swart, 1962). It was originally designed by
supporters of socialist and liberalist behavior. Only later in Germany did it gain its new meaning,
“denoting the ideals of a free individual seeking the opportunities for the development of his
personality,” which for the purposes of this research assignment is what I am referring to (Khan,
1987). Individualism in the sense of a dystopian novel refers to the idea of individuals thinking
for themselves and having their own thoughts as opposed to following along with the majority.
Defining Individualism
Individualism, as defined by Woods in her book Mind and politics: An approach to the
meaning of liberal and socialist individualism is the significance of an individual’s moral worth.
12

Within dystopias, and even in our society, individualism is not highly encouraged. Within
dystopias, individualism is frowned upon and thought of almost as a sin. Within these societies
crafted by the new laws of those worlds, individualism is unnecessary as if everyone follows the
path provided for them, the world will “run smoothly”. As stated above while defining power,
the governing bodies of these dystopian societies use fear to control the citizens in fear of
banishment or punishment,
“Thus, the greatest threat is exile. The societies use individualism so that the only source
of community is society. Ultimately, this is another threat to silence people from
objecting to the status quo, because they fear exile.” (Anderson 15).
Within our society, the norm is to conform. Young adults are told over and over that they need to
get good grades in school, they need to go to college to get a “good job” which is subjective.
There are alternate paths, and this thought process hinders those youth from potentially finding
the career that would fit their personality and drive the most. This also hinders society, as we
tend to, “conform to the norm,” of what our friends might think about politics or economics.
They follow in the footsteps of those around them or those before them without conducting
research and coming to their own conclusions.
Individualism, regarding my research, refers to the worth an individual sees in
themselves, their morals, their beliefs, and their views on society. Accepting that their views are
equally important as other individuals and coming to the conclusion on their own as opposed to
going along with information they are provided. Understanding both sides of an argument and
being able to establish their own, sound stance, on a topic.

13

Relationship Between Power and Individualism
Individualism and power are both important aspects that influence our everyday lives.
Power allows for an individual to be in control of different situations and influence those around
you in different situations. Individualism allows for self-reliance and autonomy of a person; they
are free to choose their own actions, express their own thoughts and share their ideas. Being able
to acknowledge the differences between yourself and someone else and coming to a common
understanding. These are the reasons that people tend to be put into power or voted into power:
because they have unique groundbreaking ideas that other’s might not have thought of.
These two themes or concepts may seem to compliment one another, but really, they go
hand-in-hand. Authority or authority figures tend to hold power in society, in schools, in
relationships, etc. A common type of authority or use of power is charismatic authority, which,
“occurs when exceptional individuals evoke emotional attachment and garner unusually high
prestige” (Pace, 2007). This person is seen as trustworthy based on their accomplishments and
when these individuals who have proven themselves socially “evoke emotional attachment” it
allows for others to place their trust in them. Allowing for reliability of the individual to be a
factor. This is from a social aspect where politics or figureheads would be involved as citizens
would not place their lives in someone, they themselves have not deemed reliable or who would
not have their best interests in mind.
An environment in which young adults are primarily social during their younger years of
age is at school, where they meet their friends and spend time with them each day and interact
with one another and their teachers. School is a place they are introduced to hierarchy, power,
and authority in a different capacity. The authority figure is no longer their parents who provide
for them, but the faculty members, the teachers, and administrators. “Society traditionally
14

entrusts teachers with the formal right and responsibility to take charge in the classroom and
expects students to obey” (Pace, 2007). However, to obey someone without trust or without
reason as adult would be blasphemous, so why would we expect our high school students who
tend to be rebellious to? Not all teachers use their authority or “power” in the right ways. Other
researchers have explained how the unfair use of power in the classroom, such as failing students
to punish them, often results in student mistrust and acts of rebellion (Erickson, 1986;
Werthman, 1963).
Power and individualism became the focus for my research due to the fact that high
school is a time where students are finding themselves individually. They are discovering what
type of person they wish to become in the future and moving past their childhood which is a
difficult transition. Transitioning into adulthood, it is important to understand first who you are
as an individual that way they can think metacognitively and come to their own conclusions
about different decisions that will affect themselves and the community that they live in. Then
understanding how power, or those in power can change aspects of their lives that affect them
and how the young individual can affect or change who is allowed to be in power.
Power affects individualism just as much as individualism allows for there to be power.
People are not given power unless they have individually influenced or have garnered unusually
high prestige (Pace, 2007). More than half of the world has a democratic system, which allows
for the majority of individuals to choose who is given power because of their accomplishments
as an individual.
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High Schoolers’ Perception of Power and Individualism
High school is the time of an adolescent’s life that they are experiencing the most change
in themselves and are trying to discover who they are as individuals. Thus, individualism for
young adults, having the choice to make mistakes and certain choices for themselves and dealing
with repercussions, is part of being a young adult. They are beginning to learn about the world
from a different perspective and teaching them about power, authority figures and more gives
them more of a realistic scenario to be a part of.
Being able to understand how young adults view power and individualism and what these
terms mean to them is a key component to this study as it will allow us to look at these particular
aspects more closely. The first aspect to look at is power because those with power or authority
in this case, control certain aspects of a young adults life. Their parents control their home life,
teachers and administrators control their school life, and their peers and the laws control the
societal aspects of their lives. Young adults tend to be rebellious and do not respond kindly to
power or authority, so for teachers, “the main message to retain is that students’ perceptions of
their relations with teachers, particularly perceived justice, are shown to be important predictors
of teacher legitimation and students’ behavioural compliance” (Graça, 2013). The way that
teachers, parents and all other authority figures interact with young adults changes the way that
they view those with power. By building a negative association with power in the early stages of
their lives, young adults tend to care less and less for power figures such as parents, teachers,
police, all the way up to political figures. This is what creates apolitical adults who care for only
the space or things that immediately or directly affect them, not the laws or policies placed on
them that affect them indirectly.
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This negative association also causes a loss of respect for authority figures and a loss of
interest and respect for them based on the relationships built with those figures. Society as a
whole believes, “that the power of curricular knowledge can, and should, be used to realize
revolutionary visions for society. Then there were those who believed that schools should create
a more efficient, smoothly running society” (Pace, 2007). Students learn to be members of
society while they are students in school because that is where they learn about the basics of life,
where they learn how to interact with others and much more. They learn about a hierarchal
system in school which though we as adults like to deny its existence, is there where there are
“popular” kids and “not popular” kids and everything in between.
By allowing students to interact in a healthy manner with authority figures such as being
able to ask questions and understand the reasoning behind their consequences can help to build a
more positive relationship between young adults and authority figures. “It seems possible that the
reinforcement of prosocial behaviors that comes when parents appropriately respond to such
behaviors is a more salient influence on teens' values and motivations than punishment for
negative behaviors” (Hardy, 2010). This can be said about any person in a position of power.
Responding appropriately to a situation can change the way the interaction is received by the
other party. By creating a more positive experience in the face of power for young adults, their
understanding and willingness to cooperate and be a part of that system may increase and allow
for them to be themselves. Allowing them to be the individuals they want to be while still being
a part of a system that works towards increasing the quality of life for all.
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Literature in Classroom Curricula
Literature in the classroom today is incredibly different from literature in the classroom
in the past and even from just a couple years ago. The primary focus of literature in the
classroom today is skills based:
“The recent trend toward short texts seems to have come from the Common Core State
Standards and accompanying standardized tests. As Peter Greene explains in a Forbes
Magazine article, Common Core Testing and the Fracturing of Literature, ‘Both the
standards and the tests are focused on 'skills,' with the idea that the business of reading a
play or a story or any piece of text is not for the value of that text, but for the reading
skills that one acquires and practices in the reading.(Green, 2018).’” (Sacks, 2019).
In my experience as a classroom teacher, this shift of focus has been very apparent as I can count
on one hand the number of full stories, we have read that were not short stories. Literature is so
much more than skills as it is a place where students can learn more about themselves without
having to talk about what is going on in their personal lives. The literature that they do read in
the classroom today has not changed even though the world has changed, and moved forward.
“Four years ago, when Amato arrived at Maplewood High, he assigned his freshmen Lord of the
Flies—a staple of high school lit classes for more than 50 years—but he couldn’t get students to
read the book” (Korbey, 2019). Reading canonical texts is difficult for young adults, as they find
it hard to attach themselves to an aspect of the book because the novels were written for a
different time and different audience. Literature or the type of literature chosen for students to
read has not changed:
“Despite an increasing array of print-based literary texts from which to choose, the range
of literature taught in American secondary schools has changed little over the last
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century, persisting as "a curriculum dominated by familiar selections drawn primarily
from a white, male, Anglo Saxon tradition," where the most frequent author in the
curriculum is William Shakespeare” (Applebee, 1993).
We are in an age of technology, an age of advancement of the human race and we are still
reading texts primarily and only about the past. English language arts teachers are forced into
this bubble where they, “now feel they must present students with texts that meet new standards
of "rigor," but which are often too difficult for many of their students to read with much
independence” (Sacks, 2019). We are compelled to teach our students to a level that will push
them academically, even if it is above the level that they are currently at. Doing this does not
increase the likelihood that a student will enjoy reading, it will just discourage them and push
them further away from the joy of wanting to read. The standards of the United States education
system is of the mindset that, “the earliest documents that preparation for college level work is
preparation for the workplace or for life, and so there should be no differentiation in standards
for someone who is pursuing postsecondary work and someone who is entering the workplace”
(McConn, 2018). Trying to compare someone going into the work force and someone going to
college is like trying to compare a cat and a dog. They are similar in some respects but different
enough to where they each have their own products such as food, litter, and tendencies. There
should be some overlap that way in the “real world” as we adults like to call it, young adults
coming up are capable of communicating effectively. However, there are even some educators
who, “have warily pushed back on the approach, worrying that too much student choice is
putting young adult (YA) and graphic novels—not highly regarded and vetted literature—at the
center of the English literature curriculum. While not all books are enjoyable (or easy) to read,
challenging books help boost students’ comprehension and reading proficiency, they argue, and
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force them to grapple with difficult, timeless questions about love, life and death, and societal
dynamics” (Korbey, 2019).
Challenging books can increase comprehension and reading proficiency, but why not
choose a novel that is relatable or enjoyable to young adults as opposed to canonical literature?
Dystopian literature can be used as that bridge as the protagonist is generally a young adult
trying to grapple with the world that they live in which is every young adult growing up. Trying
to understand their place in the world. Especially with the world living through COVID-19,
“Dystopian fiction and apocalyptic movies are gaining a surprising momentum as people try to
find meaning in an uncertain world” (Bhasin, 2020). The pandemic COVID-19 has created a
dystopia in the world that we live in and people have sought solace in dystopian novels. Looking
for a brighter future. This is the way that literature should be used: as a conduit to help young
adults and people in general work through modern or relevant issues to their lives.
Dystopian Literature
Dystopian literature presents the topics of power and individualism in a horrendous
manor, such as showing caste systems. In example of this, in Aldous Huxley’s Brave New
World, their society has a system of alphas, betas, gammas, and epsilons. This othering of people
is like the way we other ourselves today. We have created these parties of political power named
Democrats, Republicans, and Independents (specifically within the United States). The
characters within the novels permit young adults a way to be able to connect with the situations
they are forced into by the systems in place. It also challenges young adults’ notions about what
is moral, or immoral. According to Scholes and Ostenson in their journal Understanding the
Appeal of Dystopian Young Adult Fiction, “The setting, themes, and characters in dystopian
fiction are an appropriate fit with the intellectual changes that occur during adolescence”
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(Scholes & Ostenson, 2013). Young adults’ concept of what reality is like is changing from that
of a child to that of an adult. During this change, guidance is necessary, yet defiance of authority
is more probable. It is best to find something relatable for these students to attach themselves to
such as the challenges that characters within dystopian novels face.
These societies have systems set in place to keep their society conformed to a certain
degree, such as fear of ostracization. Young adults tend to think that change is not within their
power, yet according to Newgard in her article titled Life of chaos, life of hope: Dystopian
literature for young adults on page 11, “These novels give young adults the feeling that they can
make political change happen, just as the protagonists do,” allowing them to be able to see
change happen realizing they have the potential to create change in their own societal contexts
(Newgard, 2011).
Through these novels, we are offered essentially the worst possible form of society. The
philosophies created by the rulers of these societies are the reason for dissent among the citizens.
These are factors young adults should look at and take into consideration with the contexts of
their own society’s rules, and morals. “If political philosophy should not merely offer up reality
itself, but aspire to, and conceptualize [sic], the best possible society, dystopias that mock or
engage in scaremongering are unhelpful in equipping students to tackle political philosophy’s
challenging tasks,” which is currently unrealistic with the way our societies systems are in place
(Synopwich, 2018). Defamation of character is an illegal act.
Dystopias in the Classroom
Incorporating dystopian literature into classroom curriculum, specifically in the 10th
grade English Language Arts (ELA) classroom, will assist young adults by providing them with
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a deeper comprehension and better understanding of the significance of why both politics and
economics are crucial to running a society. Teachers utilizing dystopian literature to the best of
its ability would allow for them to hit on subjects such as the abuse or misuse of power and the
shaming of individualism within these societies. As of now, there is a lack of representation and
acknowledgment of both subjects within the education system. These subjects are even seen as
taboo for teachers to discuss unless it is the appropriate class (i.e. economics or government).
Dystopian literature brings, what would be deemed as dark tendencies of the world, to the
forefront, “I teach dystopian literature, which exaggerates our modern context so that we can
challenge it. Providing for its readers a glimpse into a horrifying but fully possible future,” isn’t
really something some parents might want for their children (Wilkinson, 2010). Young adults are
already part of our society and live in the world that adults are protecting them from. Preventing
these topics from being discussed unintentionally hinders our youth not only from expanding
their knowledge about the topics or themes of the novels, but from becoming informed citizens
of the society who can peacefully enter into academic discourse about the subjects.
Dystopias are often regarded as the opposite of utopias (Gordin, Tilley, & Prakash,
2010). Utopias are known to be portrayed as perfect future worlds where everyone lives in their
perfect world. Most dystopias are utopias that have failed. They were intended to be this perfect
world for everyone to live in but end up becoming a place of totalitarian rule. Everything within
society is run by a figurehead. With recent events that are occurring in 2020 such as COVID-19
and the increase of action of the Black Lives Matter movement, some might believe that our
world is slowly falling into a state one could consider dystopic. As stated by Victor Grech in his
article Pandemics: Know Unknowns and Our Failure to Prevent Our Unwilling Participation ina
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Dystopian SF Scenario, “It is almost as if we are in a dystopian science fiction novel with no
resolution” (Grech, 2020).
Society is ever changing and the ones who are part of that change are the people, the
citizens of the society.
“Since the social historical context, the dystopia futuristic, is unchangeable from an
individual view, what is changeable, what can be affected is single moments of thinking
in a different way, of using some item or idea in a different way, of reconfiguring,
reforming, reworking some process that thwarts the destructive future or at least allows
humans to survive beyond the dystopia.” (Jones, 2013)
Even within the context of a dystopian novel, it is not the powers above or the figureheads in
charge who make change, but the people who can see what is wrong with society. It is important
for students to be able to see and understand that change can start with them. Currently, there is a
lack of representation for these significant topics in school. Societal issues are always something
of importance and not something that people as individuals (including young adults) will never
have a need for. The tendency that some teenagers have until they mature is that, “the real adults
will handle it.”
Being able to utilize dystopian literature to amicably introduce the importance of social
awareness, power abuse, and individualism is of a great significance when trying to ensure the
survival of and advancement of society. Permitting and encouraging young adults to start
thinking about the world before they become adults and offering them a deeper sense of realism
for what their place in the world will be, increasing the likelihood of them taking some form of
initiative in regard to these societal issues. This ties into Dimock’s proposal that dystopian
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literature, “considers the implications of the world in which we are presently situated,” and
provides a horrifying yet pragmatic future that is possible for us. It creates a need for there to be
discussion within classrooms about these societal issues as the young adults, though shielded by
adults from the majority of evil, are still citizens within our society. It may seem distant or far
removed, but we still need to take action to prevent situations such as the ones within dystopian
novels from taking over reality, the tangible world that we live in.
Preconceived Ideas About Dystopian Novels
There have been concerns in the past about teaching dystopian literature due to the
violence the books tend to portray. “Parents' concerns about The Hunger Games center around
violence. The book has a lot of it, and it is graphic at times. Much of the plot focuses on "the
games" in which children kill children,” could influence young adults in a negative manner
(Spiegler, 2012). Their concern is that the violence within the novels will influence students to
act violently. “They, like Hintz, found that dystopian literature shows children to be resilient and
independent, using their individualism as strength against conforming to society” (Newgard,
2011). If the youth in these novels have the capabilities of handling intense situations where
there is a need to be resilient, what is stopping the youth in our society?
“Young people handle dystopia every day: in their lives, their dysfunctional families,
their violence-ridden schools. They watch dystopian television and movies about the real
world where firearms bring about explosive conclusions to conflict. Yes, I think they
need to see some hope for such a world. I can’t imagine writing a book that doesn’t have
a hopeful ending.” (Ostry, 2013)
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Allowing them to see that struggling is okay, to see that there is hope at the end of an issue
allows for them to be able to navigate their feelings from their thoughts and have peaceful
academic discourse. Due to the impact social media has had on the world, communicating
amicably in person is a skill that is not as well practiced as it should be. People (especially
adolescents) have a fear of being wrong or not saying the right thing, “When they find
themselves in situations where they become the focus of attention as they have to address an
audience, they experience emotions like fear and anxiety” (Raja, 2017).They always want to be
right or not say anything that could be questioned and disproved.
Dystopias, especially in today’s sociopolitical climate, are a place that young adults need
to be taken to and to explore. “The aim is to show that dystopia does not only describe the actual
present but also he problems and tensions of the future.” (Dubi, 2020). Our current present
because of COVID-19 is that of a dystopia where they look out into the world when they are in
public areas wearing masks and being told to follow certain regulations for the better of society.
One of the regulations that society (young adults and all) have to follow is social distancing
protocols. This is affecting peoples habits in more ways then one, “Perhaps the best case of
contravening the ethics of social distancing that relies on the responsibility of people to keep a
two meter distance from each other is panic buying where everyone standing in long queues very
close to other consumers with their laden supermarket trolleys filled to abundance with rolls of
toilet paper” (Peter, 2020).
Social Awareness and Involvement
Dystopian literature allows for young adults to improve their metacognitive capabilities
by working with their critical thinking skills in regard to society as they are part of our society
already. Not only this, but it can help students who may be going through a rough period of their
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life by allowing them to live through the character or come to a conclusion like the character
does to change the situation they are in. Dystopias can show teens that,
“This sense of possibility, that it takes a social or political trend of the present and
projects it into the future, means that dystopian fiction is inherently critical and by its
very nature requires us to consider the implications of the world in which we are
presently situated” (Dimock, 2009).
Young adults are under the assumption that change will occur with or without them, so why are
they needed to create change? They are the future of our society so the changes being made to
that society should be from their perception of how the world should be moving forward. As
stated earlier, books can create change, and this has been proven throughout history. Novels,
especially dystopian novels, tend to depict the social and political aspects of the way society is
set up during that time period. Dystopian literature can be used to encourage young adults to
engage and interact more with information regarding political and social issues within the world
that they are part of.
Apolitical Young Adults
Young adults are slowly becoming more and more apolitical, as they are not being
encouraged to think metacognitively about politics, economics or any societal issues. This is
especially prevalent in more recent generations such as from the 1980s to the year 2000. “People
often tend to describe adolescents as being highly egocentric and as only being interested in
popular culture and most importantly in entertainments like television, movies, series,
videogames and music.” (Prévost, 2019). Young adults are more interested in popular culture.
Who is the next big rapper, what celebrity is dating who, etc. Adults tend to think that the lack of
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information or interest in politics and economics stems from their genuine distaste for the topics.
However, I believe it is their fault for not introducing them to the topics at an earlier age and
expressing the importance of it like they do a good education or getting into a good college.
Bridging this gap between interest and information should be the first step in creating more
politically engage young adults.
“In terms of YA dystopias in particular, the fact that teenagers are eagerly consuming
these themes suggests that they are seeking a safe space to wrestle with, and perhaps
displace, the fears they play upon—fears that are set and, not unimportantly, resolved
amidst the comfortable narrative threads of young adult narratives: coming of age rituals,
identity struggles, romantic love triangles, and so forth.” (Ames, 2018)
These themes or stories are typically what we see in today’s reality TV shows such as Jersey
Shore or The Bachelor. It has been proven that young adults are not in tune with the traditional
source of information, the news. They are disinterested and more interested in social media as a
form of obtaining information. The use of Instagram, snapchat, and other forms of social media
are replacing the news. Dystopian literature is of high interest for young adults and shows that
they do believe there is an issue with the way the societies within these novels are set up in their
eyes.
There has always been a high interest in dystopian literature among young adults.
“Science fiction witnessed a wave of popularity during the 1920s and 1930s, producing classics
such as Yevgeny Zamyatin’s We, a dystopia that is hailed among science fiction internationally
for its social criticism of totalitarianism.” (Tammaro, 2017). Dystopias have always been
criticizing the society that they are currently living through, and the interest shown in these
novels proves that there is an avenue to navigate social and political issues through the ideals
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placed within dystopian novels. The authors placed these themes within the text so that they
would be the topic of conversation and bring attention to the issues their society is facing as
opposed to ignoring it.
Dystopian literature is something that gained momentum again in the last few years,
especially among young adults with movie releases such as The Hunger Games (originally
written by Suzanne Collins in 2008) and Divergent (originally written by Veronica Roth in
2011). These movie releases encouraged students to not only gain interest in dystopian novels,
but also look at the novels and sequels and other novels similar to the worlds depicted within
them. These novels and movies show the potential youth have to create change within their
societies. As stated earlier from Newgards article Life of chaos: life of hope: Dystopian literature
for young adults, they are more resilient then adults give them credit for. This may come as a
shock to students once they begin engaging with dystopian literature. All this time they have
been placed under the idea that rules are all powerful and that they must follow them to a tee.
Yet, they discover that people all have their own thoughts on what should and should not be
acceptable and must come to terms with the fact that not every person is going to agree. This
could be used to help them on their metacognitive journey with their understanding of the
importance of politics and social issues. There is always going to be an opposing side or
argument between political parties, and even within those parties.
The people in positions of power would rather keep our youth unknowledgeable because
they are afraid of being overthrown or of change! According to Fentin, “Beyond being pushed to
the borders of political involvement, adolescents are often actively discriminated against and
feared by adults. Youth seeking out unconventional means of reform come to represent
unfamiliar change and rebellion which is unstable and seemingly “dangerous.” Students or youth
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are not being pushed to the extent of being able to shoulder the responsibility of our society. The
reforms that they are bringing to society in waves may be eccentric but are necessary as
civilization is constantly changing.
Adolescents Can Bring Change
Young adults truly are the future of the world, so we need to harness their potential in
being able to change the world. Even within dystopian novels, “From that dystopic collapse
arises a new world; however, the new world does not rise from nature or the power of a divine
being. The regeneration of humankind occurs through human endeavors.” (Jones, 2013). Young
adults have the power to create change just like the rest of humankind as Jones stated. We are
what can change, what can destroy, or what can regenerate the world as we know it. Within
dystopian novels, the young adults are the ones who create the change within society as they are
the ones having their journey tracked for them. Young adults tend to think that change is not
within their power, “Change does not come easily, but children in dystopian novels have a way
of creating change,” allowing them to be able to see change happen realizing they have the
potential to create change in their own societal contexts (Newgard, 2011).
Social and political issues are becoming more and more prevalent, but there is a decrease
in the interest level about these topics in young adults. Young adults are slowly becoming more
and more apolitical. Advancement in these categories of education have remained stagnant since
1999 (at least in Florida) per the Online Internet Site of the Florida Legislature.
The motivational aim for this study in relation to improvement is: if we remain stagnant,
how can we expect change or better for the future? This study analyzed young adult perspectives
on both the ideologies of power and individualism, their relation to one another, and how the
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narratives within dystopian literature can help them grasp on to the importance of these topics
within their own society.

30

CHAPTER THREE: METHODOLOGY
This chapter reflects upon the response that tenth graders’ have to dystopian literature
and how they relate the themes of power and individualism within the novels to that of their
society today and explored the following questions: (1) How do tenth graders’ respond to the
theme of power within dystopian literature? (2) How do tenth graders’ respond to the theme of
individualism within dystopian literature? The approach of this study is broken down and
rationalized to understand the methods used. This chapter includes an introduction, design of
study, settings, and methods.
Methodological Framework
Qualitative Research
The purpose of this study was to explore the response that young adults, specifically tenth
graders’, have to the themes of individualism and power within dystopian literature. A
qualitative research approach was chosen because of the study’s explorative nature. Qualitative
research traditionally is deep rooted into anthropology and sociology. The methodology for this
type of research tends to have the research in a position of the outside looking in, observing the
attitudes, tendencies and behaviors of the subjects within their natural, or normal, environment.
This allows for the researcher to form their own conclusions about the subjects based upon their
analysis of the subject’s tendencies or recurring actions within the observation. Joseph A.
Maxwell describes qualitative research as an interactive approach for understanding relationships
and, “requires you to identify the specific threat in question and to develop ways to attempt to
rule out that particular threat” (Maxwell, 2013). Qualitative research values multiple viewpoints
and interpretations from participants as well as, “embraces one or more face-to-face methods of
inquiry” to help maintain epistemology for the research being conducted (Heath & Street 2008).
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In qualitative research, the researcher is generally looking for patterns that are related to the
crucial issue that they are exploring. While observing participants’ in a natural setting, research
in education positions the researcher as an observer. Using a qualitative research approach for
the purposes of this study, allows the researcher to collect data through research observation,
discussions, and surveys.
Exploratory Ethnography
This research study utilizes exploratory ethnography as its methodology, which is a
subsection of qualitative research. Qualitative research as paraphrased from Nelson et al’s (1992)
is primarily exploratory research used to critically interpret the understanding of human
experience while. Qualitative research provides a way for us to analyze and determine exactly
what motivates a person to do one thing over the other; about the thought process that we as
people experience.
Ethnography is, “a theory-building enterprise constructed through detailed systematic
observing, recording, and analyzing of human behavior in specifiable spaces and interactions.”
(Heath & Street, 2008). Ethnography allows for the researcher (ethnographer) to be able to look
at humans objectively and analyze their behavior before, during, and after a certain process.
Ethnography originally came from the German poet-philosopher named Friedrich von
Hardenberg, but it was more circulated and popularized by William Wordsworth, Samuel Taylor
Coleridge, and T.S. Eliot where the ethnographer is to, “make the familiar strange” (Heath &
Street, 2008). I am using ethnography based off Heath & Streets model, which focuses on a
researchers, “attachment to figuring out what is happening,” and, “wanting to learn what others
just accept” (Heath & Street, 2008). This take best suits the purposes of my research study as I
do not currently see an urgency among our current society to change the way that civics and
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economics are portrayed to young adults. Utilizing critical theory as the lens by which I conduct
my research, I have recognized this issue that our society faces and have offered a practical
solution for the problem as well. Government and economics are given very little attention in our
current education system and the potential solution to would be the use of dystopian literature
within the English Language Arts classroom. Utilizing dystopian literature to create a bridge
between government, economics and English Language Arts. This process allows for the
researcher to analyze participants behavior and perceptions of different aspects of life such as the
rules and morals of a society. Ethnographic studies are typically conducted with concern for the,
“quality and integrity of human life (Heath & Street, 2008). What is currently happening, and
what can be done to improve it.
This method was chosen due to the nature of objectives that this research entails. The
researcher will be conducting surveys and holding discussions among the students determining
their thoughts following the research. It allows for the researcher to see and record their thoughts
before, and after research is conducted and determine if there was a shift in their thought
processes. Exploratory ethnography allows for the researcher to explore a concept, while also
examining student prior and post knowledge after interacting with the research materials.
Research Questions
The researcher sought to explore the response that tenth graders’ have towards the themes
of power and individualism in dystopian literature and to discover whether or not the use of
dystopian literature and these themes in the classroom setting have an impact on their choices
socially, politically, or economically. Research was conducted by administering an adapted
survey from Hamiltons Political Attitudes of Young Americans survey, student digital
discussions, and analyzing their interactions and responses. Through these three means of data
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collection, the researcher looked for commonalities between student responses to both the
surveys and discussion questions. The guiding research questions for this study were:
Research Question One (RQ1): How do tenth graders’ respond to the theme of power in
dystopian literature?
Research Question Two: (RQ2): How do tenth graders’ respond to the theme of
individualism in dystopian literature?
Researcher’s Role
The researcher of this study is considered an instrument in data collection and analysis.
The researcher first pursued a thorough study of the tenth graders’ response to the themes of
power and individualism in dystopian literature and then identified different ways in which
researchers have previously thought of using dystopian literature in the English Language Arts
classroom curriculum. The researcher kept this information in the back of their mind throughout
the design of the study and data collection process.
Researcher’s Setting
The setting in which the research took place was in a public high school in a chosen
county in Florida. Convenience sampling was utilized as the participants for the research were
chosen directly from the teacher researchers’ classroom. The school being used for this study
was a “B” rated school within the county in Florida. The school, county, and state were all
chosen out of convenience to the researcher.
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Research Participants
The research participants included five (5) students from the ages of 14 – 17, and
represent multiple genders, races, and socioeconomic status. The researcher had access to this
information from the demographic data that teachers have access to in the student files and from
unsolicited confidence from students. Each participant was known to the researcher as a student
enrolled in the researcher’s 10th grade English Language Arts classroom at a public high school
in southeastern United States. All students in the researcher’s classes were offered the
opportunity to participate, with no exclusion for ethnicity, gender, race, sexual orientation, or any
other criterion. All participants were notified of the opportunity to participate through classroom
discussion via a video conferencing tool and through email as well. Eligibility to participate
within this study was that the participants were in the teacher researcher’s classroom and
between the age requirement (considered young adults). Each participant in the study knew the
researcher as their teacher, as they were enrolled in the researcher’s 10th grade English Language
Arts classroom at a public high school in Florida. The number of participants that participated in
this research was eight (8), however, only five (5) completed the entirety of the research process.
The demographics of the school is very diverse as their population consisted of 33% Caucasian,
33% African American, 33% Hispanic, and 1% other.
Procedures
The purpose of this research study is to explore how young adults respond to the concepts
of power and individualism within dystopian literature and determining if it can be utilized by
educators to gauge student understanding of societal issues.
Initially, participants in the research study completed a pre-survey asking basic questions
about their interest level regarding politics over a likert scale. The pre-survey should take
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participants no longer then ten (10) minutes to complete. Following the pre-survey, over the
course of two weeks, the participants read a dystopian novel selected by the researcher.
Throughout this process of reading, the researcher and the participants engaged in discussions
about the novel’s representation of power and individualism. The students then began and
completed the post-survey. Both the pre and post survey took place online from a Google Form.
The survey results were then pooled, and the researcher ended the research with a closing
discussion between the participants using guided questions about power and individualism. As
discussions took place, the researcher typed field observations about how the students interact
with each other during their online discussion about their thoughts on power and individualism,
and the role that they play with their society.
Limitations
As established by Ethnographic Research methods, this study is a study of human
behavior in which the researcher watches, records and analyzes these responses and interactions.
Due to this being a short study, the statistics represented may be skewed as participants may not
have acted naturally during a short as they would eventually begin to act consistently within a
longer study being conducted. The second limitation to this study as stated earlier in Chapter 1,
modifications to the study were necessary due to COVID-19; because of school mandated
restrictions to online and mixed mode classrooms, student discussion of the novel was limited.
The final limitation to this study was in the incorporation of the survey responses, as they do not
accurately represent all public high school tenth grade English students, as they are based on a
limited number of research participants.
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Delimitations
Due to the nature of my research as I am studying human behavior, the delimitations
within this study will be that I am focusing on a specific scope of power and individualism as
themes within dystopian literature. This could lead towards a “guiding” factor for the participants
and leading them to different information as opposed to allowing them to organically pick up on
these themes. As well as with my theoretical perspective of Critical Theory, I could be leading
them towards the idea of society needing to be changed as opposed to them organically coming
to those conclusions on their own.
Ethical Considerations
This study was approved by the University of Central Florida’s Institutional Review
Board (IRB) as can be seen in Appendix A, and by the School District’s Institutional Review
Board (IRB) as can be seen in Appendix B. Research participants and participant guardians
received the HRP-502b form: Informed Consent-Parent for Child as seen in Appendix C and
acknowledged their consent via email.
Research Participant Privacy
The research participants private information was not collected, the study used
pseudonyms as opposed to identifiable information. The adapted surveys and discussion
questions were conducted via an online format using Padlet for the online discussions and google
forms for the surveys. Using these different applications allowed for participants to not be in
danger and where they had a private atmosphere. Participants were not required to answer any
question they were uncomfortable answering and knew their responses would remain private.
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Risks to the Research Participant
There were no expected risks for participation in the research study.
Benefits to the Research Participant
There were no direct benefits of participation in this study. Research participants did not
receive compensation for participation in this study.
Data Collection
Data collection included an adapted survey from Hamilton’s Political Attitudes of Young
Americans survey of seven (7) questions administered to research participants read the selected
novel, field observations taken by the researcher during the time participants were reading the
selected novel, and a post-adapted survey of seven (7) questions administered upon the
participants completion of the selected novel and discussion. All data collection occurred online.
Instrumentation
This research adapted the Hamilton’s Political Attitudes of Young Americans survey.
The questions in this survey showed more interest in political/societal issues as it focused on
questions based around being able to vote, national elections, and interest in political news, such
as who will be in power and be able to create new policies. Field observations were collected by
the researcher by jotting down notes about the student’s interactions with the discussion as well
as classroom comments. As research participants communicated their feelings, opinions and
thoughts related to the selected reading, the researcher was able to jot down their interpretations.
Protocol/Procedures
Research participants completed an adapted survey before reading the selected novel. The
survey was conducted online through Google Forms. Next, participants read the selected novel
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for their first quarter assignment. During this time, participants responded to reading assignments
and engaged in full class discussions about the novel through video conferencing tools. The
researcher at this time was conducting field observations. Upon completion of the selected novel,
participants completed a post survey which will be compared to the pre survey.
Triangulation, Credibility, and Reliability
This research study used three types of data collection tools: an adapted survey,
observational field notes, and discussion responses. Each of these tools was used to inform the
others, and the researcher explored connections between each set of data. Conclusions made
from the data sets in the following chapter represent the thoughts and interpretations of a small
sample of tenth grade English Language Arts students, but do not represent all.
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CHAPTER FOUR: RESULTS
This chapter presents the results of this Exploratory Ethnographic study. The results in
this chapter are organized into three (3) categories: pre-survey results, post-survey results,
discussion, then field observations. Each category’s procedure and purpose are further explained
in each section. Only results relevant to the research questions and their analysis are presented in
this chapter. The research questions that I explored through this research is:
1. How do young adults respond to the theme of power within dystopian literature?
2. How do young adults respond to the theme of individualism within dystopian
literature?
The research included eight (8) students from the age of 15 – 18, and represent of a
variety of ethnicities, genders, sexual orientations, and socioeconomic statuses. Each participant
was known to the researcher as students enrolled in the researcher’s tenth grade English
Language Arts classroom at a public high school in Florida. Eight (8) research participants
participated in the adapted surveys, five (5) participated in the discussion, and five (5)
participated and completed the post-survey.
The discussion taking place in an online setting, looks different from that of normal
whole class discussion or small group discussion. The discussion took place on an online
platform, Padlet, where students can view others replies and submit their replies. The participants
only shared their replies and did not reply to other participants as instructed; however, I believe
that this miscommunication of directions may be in part to the platform in which directions were
given as I was not able to accurately work with the participants one-on-one. The county that I
teach at uses BBB (Big Blue Button) as opposed to Zoom, which is a video conferencing
application. For the one-on-one quotes from the participants in my field observations, in the
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video conferencing tool used, the researcher would privately message participants during whole
class facilitation as this was a function available, and ask them the questions seen below to be
able to document their specific responses.
For this research, the researcher will report on the five (5) participant responses that
completed both the pre- and post- surveys. To ensure research participant privacy, participants
were to select pseudonyms: the participants chose their own pseudonyms that are used in the
research results of this chapter and the discussion does not include the research participants
pseudonyms and analysis of these results will be further explored in Chapter Five.
Profile of Research Participants
Research participants completed an adapted pre-survey prior to reading the selected
novel. This was conducted through an online adapted survey through a google form, which takes
approximately 10 minutes to complete. Participants completed the survey at home and at a time
convenient to the participant as a way of guaranteeing a safe and private environment for the
participant. The numbers chosen and used in the tables below and all successive tables in this
chapter were chosen by the participants. The purpose of administering the adapted surveys was
to allow the researcher to freely explore the possible relationship between their initial thoughts
on societal issues and their thoughts after reading the selected novel. Participant pre-survey
results are in Table 1.
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Pre-Survey Responses
Table 1) What is your pseudonym?

Response
14
16
1
45621
15
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Table 2) Are you registered to vote? If so, why?

Response
14

No, im too young but when i turn 18 yes.

16

No, but I have two more years til I can legally vote

1237

Yes, I think it’s important to vote any election

1

Yes

45621

no, I’m underage

15

no underage

43

Table 3) Are you likely to vote in national elections?

Response
14

Often

16

Seldom

1

Very Often

45621

Often

15

Often
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Table 4) Have you considered going into politics?

Response
14

Seldom

16

Very Rarely

1

Often

45621

Rarely

15

Very Rarely
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Table 5) How often do you follow political news?

Response
14

Rarely

16

Rarely

1

Very Often

45621

Seldom

15

Often
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Table 6) Have you ever volunteered for a political campaign?

Response
14

Seldom

16

Rarely

1

Very Often

45621

Very Rarely

15

Very Rarely
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Table 7) I know who one of the senators of my state is?

Response
14

Yes

16

No

1

Yes

45621

Yes

15

Yes
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Post-Survey Responses
Table 8) What is your pseudonym?

Response
14
16
1
45621
15
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Table 9) Are you registered to vote? If so, why?

Response
14

no

16

No too young

1

no, my age

45621

no, I’m underage

15

no underage
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Table 10) Are you likely to vote in national elections?

Response
14

Often

16

Often

1

Very Rarely

45621

Very Often

15

Very Often
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Table 11) Have you considered going into politics?

Response
14

Rarely

16

Very Rarely

1

Often

45621

Seldom

15

Rarely
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Table 12) How often do you follow political news?

Response
14

Very Rarely

16

Often

1

Very Often

45621

Often

15

Often
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Table 13) Have you ever volunteered for a political campaign?

Response
14

Very Rarely

16

Seldom

1

Very Often

45621

Rarely

15

Rarely
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Table 14) I know who one of the senators of my state is?

Response
14

Yes

16

No

1

Yes

45621

Yes

15

Yes
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Table 15) Discussion Post Responses
Question: What are your thoughts on power and individualism from the book? How does it
compare to power in our society? Do people exemplify individualism in our society?
Response
(1) My thoughts of power in the book can only be defined as "the power of words". At
the beginning of the book I believed individualism was being show almost as if it was
a dictatorship. Later on in the book though, I realized individualism was being
represented as thru the citizens who were taking their freedom back and using their
voice to say what they believed in. In comparison to our society, some people believe
our government has taken certain rights and/or freedoms away from them. I believe
people exemplify individualism through standing up for themselves or others. Their
are also people who represent/show an example of individualism through their job
positions or even just by their own personal characteristics/ personality

(2) My thoughts on power and individualism in the book is very strong.In the beginning
the people of the island not in much power because the council has all of it with their
crazylaws,forcing people not to say certain letters.But later on a girl named ella
stands up fo rwhat is right and rebels against the council by still using the letters that
were banned.Power in this book is very different from power in society now if
someone breaks a law you can not beat them or ban them for that area.Its just a
ticket, warning ,or jail time if you break a law. People in our society now are very
independent especially in this time.We are standing up for what is right and are
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bringing people to together so that we make sure there is even power and that no one
gets hurt.
(3) My thoughts of power in the book can only be defined as you should be able to say
what you please. At the beginning of the book I believed individualism was being
show almost as if it was a dictatorship. Later on in the book though, I realized
individualism was being represented as thru the citizens who were taking their
freedom back and using their voice to say what they believed in. In comparison to our
society, some people believe our government has taken certain rights and/or freedoms
away from them. I believe people exemplify individualism through standing up for
themselves or others. Their are also people who represent/show an example of
individualism through their job positions or even just by their own personal
characteristics/ personality.
(4) I feel that if power is given to the wrong person that it can be very destructive also
that you need some type of individualism to have power. In the book the power of the
council was taken for granted and was over used. I think that this compares to our
society because i believe the power in our society is also being over used by people in
power. I think some people and a lot of people just follow
(5) I think power and individualism go hand in hand; whenever there's individualism,
there's a feeling of power. Both are very important when given to the right person.
When people in Nollop started being an individual and rebelling against the council,
they gained power. In our society we have the ability to do what we please as long as
it doesn't go against any rules and regulations. Even though its sort of similar to the
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book, we are granted more freedom. People that stand up for what they believe in are
one of the many examples of individualism in our society.
Field Observations
After students completed the adapted pre-survey, participants began reading the selected
novel Ella Minnow Pea. During this time of reading, the researcher interacted with students
individually, observing activities and thoughts within the multimodal educational space, and took
ethnographic field notes. These notes were used to help the researcher better understand the
participants thoughts prior to completing the research.
The researcher would have students type their responses as a way to better record them,
and the researcher ensured that they paid close attention to key words or their interaction with the
research contents. The following fieldnotes were collected during the research study. For the
traditional, solely in-person classroom environment, note-taking can be awkward for
participants, as the participants notice and watch the researcher take their field observations from
one response and not another one. For this reason, the researcher interacted with the participants
through a digital space as to accurately record responses and minimize the amount of time notes
were taken. Table 15 and Table 16 represents the researcher’s field observations taken during the
time of September 21, 2020 to October 2, 2020. These observations will be categorized by: oneon-one interactions, and discussions.
The “One-On-One Interactions” are discussions with the researcher, and answers to
questions that they were asked privately during whole class discussion as to better be able to
document their thoughts during this portion of the research. In Table 15, participant responses
were kept anonymous (no pseudonym) to better ensure participant anonymity and for freedom to
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write exactly what is on their mind as these discussions’ posts on Padlet could be viewed by all
participants.
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Table 16) Field Observations Taken
Question
What do you

One-On-One Interactions
(14)

notice about the
society

I think the society treats the people unfairly. like, they could
just keep usin the letters. It don make sense.

(16)

Are they really just going to go along with not using certain

in Ella Minnow

letters of the alphabet? What happens when they run out of

Pea?

letters or more fall off? Will they be able to communicate,
write or speak? They aren’t thinking about the future.
(1)

The people and the Council are dumb. Getting rid of letters?
Even if the letter Z or Q isn’t used that often, they could still
be part of peoples names and now they have to change their
names! I couldn’t imagine.

(45621)

I think it is really stupid. Why and how did the Council
determine that this is what is best for their society and their
citizens? They are a society that cherishes language and yet
they’re giving up on letters because they fall off a monmument?
I could never live there. Also, the words they use confuse me.

(15)

The people in their society seem to be blindly following the
absurd rules placed on them. The letters could just be falling off
the cenotaph! I dont get it. Also, the citizens dont like it but
some do go along with it.

Is there a
relationship

(14)

How people in this world jus follow the rule. They don wanna
get in trouble.
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between the

(16)

They’re sheep. Blindly going along with the rule instead of

society

contesting it. But now that I think about it, we kind of do the

in the novel and

same thing. We question rules but eventually get over it.

our

(1)

society?

I think like, the people here act like us in the way that we follow
rules to stay out of trouble. We have rules that we have to follow
or we get in trouble. They may not be good rules all the time, but
there are still consequences.

(45621) There is consequences for the peoples reactions. Certain rules
that they have to follow. We also have rules we have to follow,
just theirs doesn’t make sense. Removing different letters and
language based off of a dead guy? Our society isn’t based off of
a belief as well.
(15)

Their society has different values then ours. They are focused
more on language and I think ours is focused more on
enjoyment. We also have a reason for our rules and the
consequences for them. They made this rule because a guy made
a sentence and they framed it and since the letters are falling off
they are making the rule that they can’t use them
anymore.
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Answers to the discussion posts centered around participant thoughts about the subjects
as opposed to questions specifically about the text. The researcher was curious to examine how
participants would compare power and individualism within the society of the novel to power
and individualism within their society.
During the one-on-one discussions, the researcher asked the participants about the
society to see what about the society was important to them and based on Table 15, being able to
have freedom of speech and understanding why a particular rule is in place seemed to be a
common theme among the responses. All the participants did not understand why letters were
being taken away from the society and compared it to our society by stating there were certain
rules we must follow.
Discussion Question:
Is individualism important? Does power play a role in individualism? Explain your
answers.
Initial Responses

Yes it is important because we need to be on own person and to be
ourself, and power does have an affect on that because it shows that no
matter what people say to you you will always stay true to yourself

Individualism is not necessarily being alone or anything like that, but
being able to stand on your own two feet. It is important because they
promote their goals and dreams that it could benefit multiple people.
Individualism is an important quality to have as a person in general let
along a career (example, position in government).
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Yes, individualism is important and power plays a role in it because, we
the people need the power to be in control of ourselves. Giving up our
power to the government is just asking to be a character in tv show.

Yes individualism is important, we need to focus on ourselves because
you only live once and you cant waste all your time focusing on someone
else. I do think that power plays a role in individualism because you have
the power to say no to someone to be able to focus on yourself.

Yes, I believe individualism is very important, you learn new things about
yourself, and just in general by being individual. To be individual you
have to be in control of, not only yourself, but who you are, what you do,
and what you believe in, so I do think power play a big role in
individualism.
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CHAPTER FIVE: FINDINGS AND RESULTS
Summary of Research
The purpose of this research was to explore the thoughts and feelings of tenth grade
students within the context of two overarching themes: power and individualism. Through this
exploration, the study aimed to highlight students’ comparisons and thoughts on dystopian
literature and its relation to power and individualism within the societies in which they live in.
These specific themes were highlighted to allow for students to have open discussion and think
critically about the issues that exist within their own society. Shifting their perspective from an,
“adult will handle this” perspective to, “how will, and how can I fix this” perspective when it
comes to societal issues. Young adults are legitimately the future of our world and we tell them
that all the time without handing over any of the responsibility of the world to them.
The researcher gathered data using online pre-survey, online post-survey, field
observations made during online discussions, and reflective journaling. There was a difference
shown from the pre-survey to the post-survey as the number of responses that were on the lower
end (very rarely, rarely) shifted more towards the higher options (seldom, often, very often).
Participant interest in topics such as “national elections” or “political news” increased after
completing the dystopian unit. This shift from the lower end to the higher end of the likert scale
showed that they participants began to become aware of the way that those in positions of power
affect their daily lives. The laws and policies placed upon their society by those who are
nationally elected can mold society in a way that may only benefit the elected official as opposed
to the vast majority. The participants became aware of this fact through reading Ella Minnow
Pea and seeing the control that the “High Council” had over the citizens and were quick to
disagree with it.
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The first form of data collection was online pre-survey and online post-survey adapted
from Hamilton’s Political Attitudes of Young Americans survey. The data collected from the
adapted surveys corelated with questions relevant to the subjects of individualism and power.
The second form of data collection used was in an online discussion forum. Due to COVID-19,
the researcher was not able to establish a concrete relationship with each of the participants.
Without the concrete relationship between the researcher and the participants, responses may not
be natural or forced due to the nature of the researcher being the participants teacher. Discussion
took place in an online forum rather than during in class instruction for real time observation. As
students replied to either questions posed to them in the “One-on-One Interactions” or the
“Padlet” post during class time.
The third form of data collection was the reflective journaling done by the researcher.
Reflective journaling was used as a method to allow the researcher to produce a new
understanding of the data. By pushing the researcher to think about power and individualism
within the context of their lives in comparison to those of the participants’, they must first take
into account and explore any of their own preconceived implicit biases or misconceptions which
may skew the data collection. Ethnography at its core wishes to explore human nature and their
habits, thus meaning the researcher is attached to the topic that they are researching and have an
idea of what the outcome will be before it occurs.
Research participants were recruited online, through email. The explanation of the
research and consent forms were also distributed through email to participant parent/guardian(s).
Interested individuals and parent/guardians responded to the email expressing their interest and
consent to participating as a part of this research. The researcher emailed interested participants
back and then proceeded to send out the initial pre-survey to gather responses prior to reading of
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Ella Minnow Pea. As the research was conducted, the researcher took extensive notes of the
participants assignments during this period and observations were made of the participants while
interacting with other students in the online setting of Big Blue Button (BBB). Key words and
sentences were included in the data collection. Discussion posts were completed a few days after
completing the dystopian novel before the post survey was administered to the participants.
Data Analysis
All data presented in Chapter Four of this study represents participants’ exact words and
answer choices and illustrates meaningful themes related to the research questions of this study.
The purpose of the discussion-based questions was to allow the participants an opportunity to
emphasize the points in which they believed were the extremely important from the novel, while
still focusing on the researcher’s primary points of power and individualism in society. The
discussion-based questions also allowed for the participants to freely respond to the questions in
a way that they naturally would without the outside variable of an authority figure or their
teacher grading their responses. The researcher believed that having the “One-On-One”
interactions with the participants allowed for them to establish a better relationship with the
researcher, however, this still remained difficult due to the online nature of their interactions.
The researcher believes that both the way in which the content was presented and the delivery of
the responses from the participants played a role in establishing that better than stranger
relationship between the participant and the researcher.
Research Question One
According to the student responses above, and further analysis with my field
observations, young adults seem to see power in our society and the power in dystopian novels
similarly. My first research question was asked, “How do young adults respond to the theme of
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power in dystopian literature?” I began taking note whenever a student would make a statement
regarding power or authority. In my field observations from a classroom discussion, which took
place through Padlet, an online discussion tool, was a digitally typed and recorded discussion in
which the five (5) students who completed all three sections of research stated that they believe
power and individualism are connected. One student stated that, “power does have an effect on
that because it shows that no matter what people say to you, you will always stay true to
yourself,” and another student said this about individualism, “It is important because they
promote their goals and dreams that it could benefit multiple people.” They both say something
along the lines of individualism being important for people and power having an effect on them.
The first students comment, while mainly focusing on power, brings up the idea of people being
true to themselves, communicating their thoughts and feelings. Additionally, the second students
comment focuses mainly on individualism and people pursuing their dreams, thus showing that
young adults still have hopes and dreams for their future and want better for it. When it comes to
their thoughts on power, one student stated that, “. I think that this compares to our society
because i believe the power in our society is also being overused by people in power.”. This
shows how the students believed that power in their own society is abused just like that of the
novel.
Research Question Two
Along with the theme of power within dystopian literature, I students to take notice to and
acknowledge individualism within dystopian literature as well. The idea of in dystopian
literature, the protagonist always being an individual who wishes to change society based on the
wrongs they’ve witnessed, why should this be different from young adults in today’s society.
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The question being asked here is: How do young adults respond to the theme of individualism in
dystopian literature?
Students can act on their individual characteristics and not create change by not sharing
their ideas, while in these types of novels the characters are not afraid to share their thoughts and
feelings. According to the discussion posts from the students, “I believe people exemplify
individualism through standing up for themselves or others.” Another student states that, “People
that stand up for what they believe in are one of the many examples of individualism in our
society.” Both of these students associate individualism with standing up for what you believe in
or just standing up for themselves in general.
Based off of the data from the surveys, after reading the novel, the students changed their
answers the most from Table 3 and Table 5 to Table 10 and Table 12 with student interest in
these topics increasing three (3) students or 60%. Students are more interested in political issues
that may affect both them and their communities. Based on the questions, “Are you likely to vote
in national elections,” from Table 3 and Table 5, you can the responses of the participants shift
from the lower end of the likert scale to the higher end, thus expressing their increase of interest
in who will be elected. After reading the novel Ella Minnow Pea by Mark Dunn as part of the
research and seeing how the people in power or in charge of that society changed the way the
citizens lived and acted by enacting new laws, I believe participants could see that who is in
charge is important. Bringing them to the understanding that the person in charge of their society
can create changes just like this. Thus, their understanding and comprehension of exactly what is
happening politically increase. This shows a correlation between their interests as an individual
and them wanted to change what is within their power.
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Reflexivity
Ethnography is not perfect and has its shortcomings, as it fully involves a researcher to
study the culture of its participants without being able to understand the perplexity of an
individual’s circumstances. In the design and analysis of this study, the researcher practiced
Douglas Foley’s intertextual reflexivity. Reflexivity is, “a process by which ethnographers reveal
their self-perceptions, methodological setbacks, and mental states, often includes broad general
critiques of the field” (Heath & Street 2008). The teacher researcher working as an ethnographer
in the classroom space, reflexivity played a vital role. The teacher researcher wanted to “move
past” an older method in which educators teach skills as opposed to using literature as a way to
teach life lessons. The researcher must actively be aware of their own implicit biases when
working towards improvement of the educational space they are a part of. The teacher
researcher, if not, could potentially impose their own thoughts about the oppression of English
Language Arts educators. The researcher made sure to practice intertextual reflexivity during this
as the ethnographer needed to be thinking about the future as oppose to valorizing the present
like most ethnographers do.
Conclusions
This research studies purpose was to explore the thoughts of tenth graders’ responses to
power and individualism within the context of a dystopian novel and determine if there is an
impact on their perception of their own society. Participants demonstrated more interest and
enjoyment in reading the novel then while reading excerpts or short stories as we normally
would in the class. They got to experience an entirely new world instead of just a trailer of one
and were able to make connections to their society. The interest in the society and why it was
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formed the way it was grew within the students minds and cause them to ask questions about the
differences and similarities between the two societies.
Based on the results from Chapter 4, students’ interest in power and individualism from
the novel affected their fascination or appeal to politics and economics in their own society. They
began to think metacognitively and question what was truly acceptable and unacceptable. Young
adults have the capability of understanding what is happening in society when informed
properly, as long as they are given the necessary exposure to the topics that mirror everyday
situations they already live through. With 2020 being an election year in the United States,
discussion about the political campaigns and the running presidential candidates. The researcher
observed the students navigating the different policies and ideas that the two candidates were
bringing to the table rather than arguing who is better because of the party they are affiliated
with. Dystopian novels represent failing societies with young adult protagonists working towards
the change of the world for the better and they were directing the conversation in a direction in
which they can enhance their own society even though they currently don’t have the power to
change it.
With the novel that the participants read during this study, Ella Minnow Pea, it allowed
for the participants to dig beneath the surface of the societies within the novel that they read and
the society in which we live in to discuss what is morally correct or incorrect.
The task of having students analyze the societies within the novels and comparing them
to the society that we live in means that we have the students questioning the rules of society.
Dystopian literature provides an avenue for young adults to navigate these topics in a safe
environment with their peers. These novels could be used as an instrument in education to
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promote more cognizant members of society. Young adults moving into adulthood that know
how to think metacognitively.
Educational Implications
Through informing students more about what a dystopian society holds as the key tenants
of their society: strict structure, totalitarian control, and loss of individuality. For example, in
Ella Minnow Pea, Ella, her friends, family and the rest of the citizens were being controlled by
their rulers the Council and were forced to follow asinine rules that they could not change. Thus,
losing a sense of individualism and a way to express themselves freely and openly. As stated in
Chapter One, typically the idea of politics and economics are set to a single place in high school:
a student’s senior year right before they are about to become adults and a single class for each
one. Students in the past have been drastically apolitical until they reach a certain age and begin
to understand the importance of being involved both socially and politically. Beginning to
understand the way that politics or different policies passed by politicians affect their everyday
lives as opposed to just seeing them as things that “grownups” will take care of. What made me
stop and think about this initially was my own past ignorance to politics and economics upon my
graduation. Then I noticed a connection could be made between the abuse of power and loss of
individualism of exhibited in dystopian literature.
By exposing students to this prior to their senior year of high school and showing them
the similarities between our societies and that of a dystopian society, English Language Arts
educators are not only advancing their metacognitive capabilities, but also better informing the
future generations of our societies. While our experiences in society are distinctive to everyone,
we are all part of the same economy, the same policies, and the same social ecosystem. Though
different in the small scale, on the large scale we are all connected and by utilizing this
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connection, change can occur. Power and individualism can be used in good manners: they can
both be used as a means of creating and influencing change.
Recommendations Further Research
This study explored the response that tenth graders’ have to the themes of power and
individualism in dystopian literature and how their responses can be used to gauge how to utilize
dystopian literature in the educational setting to see how to create a politically engaged youth.
Dystopian literature has the potential to better promote politically and socially engaged
society. Knowing more about what is going on with laws and policies being passed and what is
causing different economic upsets. The current set up of the United States education system does
not have students taking economic or politic courses until their senior year of high school for half
a year. I do not know if this is done intentionally to keep interest low, but it is definitely
something that should be taken into consideration of being revamped. The researcher took this
into consideration throughout the duration of the study as students had not been properly
educated about the political or economic system of the United States yet.
Additionally, in the future the researcher would suggest using a longer study than within
two weeks and have participants come back years later to see what implications the dystopian
novel had left on them. For this study, participants are not of the legal age to vote and cannot
participate in political functions. The implications of this research study were to create a more
active and aware culture of citizens who wish and work towards the better of society.
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1. What is your pseudonym?
2. Are you registered to vote? If so, why?
3. Are you likely to vote in national elections?
4. Have you considered going into politics?
5. How often do you follow political news?
6. Have you ever volunteered for a political campaign?
7. I know who one of my senators of my state is?
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Title of research study: The Influence of Dystopian Literature on Young Adults as Future
Citizens
Investigator: Tevin Williams
Faculty Advisor: Elsie Olan
How to Return this Consent Form:
Students will be given the consent forms to be taken home and signed by of their parents. Your
student will be given two copies of the consent form. If you give consent for your child to
participate in the research, please sign one copy and return it to Tevin Williams, the researcher,
and keep the other copy for your records.
Key Information: The following is a short summary of this study to help you decide whether or
not to be a part of this study. More detailed information is listed later on in this form.
Why is my child being invited to take part in a research study?
Your child is being invited take part in a research study because he or she is of the age of interest
(16 – 18) and is an 10th grade student for my research and will soon graduate and become part of
our society. The students have been selected as they are students enrolled in my English
Language Arts class who attend Apopka High School in Orange County Florida.
Why is this research being done?
To see if there is a correlation between using dystopian novels in the classroom setting and the
interest of students in societal issues. It has been seen that there is a decline of interest and
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composed conversation regarding politics or economics. Some are too afraid to discuss it, or do
not know how to enter the conversation.
How long will the research last and what will my child need to do?
We expect that your child will be in this research study for about one month. It will take roughly
10 to 15 minutes to complete both the pre and post survey. Both surveys would be completed on
a google form.
Your child will be asked to complete an initial survey on their opinion of being involved socially
and economically and how important they believe it is too them. Then, students will be asked to
read a novel that may introduce controversial issues about the society contained within and make
comparisons to our society (this would be happening regardless of research. After reading the
novel, they would be asked to complete two more surveys, a completion of reading survey to see
what their beliefs are after reading the novel, then one more after being involved in an interactive
discussion among their peers about the issues in the novel (this would be happening regardless of
research).
More detailed information about the study procedures can be found under “What happens if I say
yes, I want my child to be in this research?”
Is there any way being in this study could be bad for my child?
The risks to this research are minimal and do not exceed the risks associated with activities found
in daily life.
Will being in this study help my child anyway?
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We cannot promise any benefits to your child or others from taking part in this research.
However, possible benefits include increase knowledge about politics, increased knowledge
about economics, increased interest in being involved in events that may affect their community.
What happens if I do not want my child to be in this research?
Participation in research is completely voluntary. You can decide to have your child participate
or not to participate.
Your alternative to participating in this research study is to not participate.
Detailed Information: The following is more detailed information about this study in addition to
the information listed above.
What should I know about a research study?
•

Someone will explain this research study to you and your child.

•

Whether or not you allow your child to take part is up to you.

•

You can choose not to allow your child to take part.

•

You can agree to allow your child to take part and later change your mind.

•

Your decision will not be held against you or your child.

•

You can ask all the questions you want before you decide.

Who can I talk to?
If you have questions, concerns, or complaints, or think the research has hurt your child, talk to
the research team at:
Faculty Advisor: Elsie Olan
Email: elsie.olan@ucf.edu
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Phone: 407-823-5179

This research has been reviewed and approved by an Institutional Review Board (“IRB”). You
may talk to them at 407-823-2901or irb@ucf.edu if:
•

Your questions, concerns, or complaints are not being answered by the research team.

•

You cannot reach the research team.

•

You want to talk to someone besides the research team.

•

You have questions about your child’s rights as a research subject.

•

You want to get information or provide input about this research.

How many people will be studied?
We expect 40 people will be in this research study.
What happens if I say yes, I want my child to be in this research?
If you say yes, I want my child to be in this research, then you are agreeing to:
•

Having them read a controversial novel

•

Read information about the decrease in young adult societal involvement

•

Fill out a pre and post survey for data comparison
1. This would happen during normal instructional time and would take no more than
10 minutes

•

Interact and discuss controversial topics in a setting of their peers

•

Openly discuss politics and economics within the classroom setting
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1. No biases will be expressed as we will want your child to come to their own,
educated conclusion
What are my and my child’s responsibilities if he or she takes part in this research?
If you allow your child to take part in this research, you will be responsible to:
•

Your child’s responsibilities are to ensure that they are actively participating in study by
following reading deadlines and completing surveys within the allotted amount of time.

•

You will be responsible for ensuring that they answer the questions in the surveys of their
own volition without any outside help.

What happens if I say yes, but I change my mind later?
You can choose to have your child leave the research at any time it will not be held against you
or your child.
•

You will be responsible for ensuring that they answer the questions in the surveys of their
own volition without any outside help.

If you decide to leave the research, there will be no consequences for your students. If you
decide to leave the research, contact the investigator so that the investigator can remove you
from the process.
If you stop being in the research, already collected data may not be removed from the study
database. You will be asked whether the investigator can collect data from your child’s routine
medical care. If you agree, this data will be handled the same as research data.
What happens to the information collected for the research?
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Efforts will be made to limit the use and disclosure of your child’s personal information to
people who have a need to review this information. We cannot promise complete secrecy.
Organizations that may inspect and copy your information include the IRB and other
representatives of this organization.
Your child’s information or samples that are collected as part of this research will not be used or
distributed for future research studies, even if all of your child’s identifiers are removed.
All data collected from your child will be stored electronically and encrypted on a passwordprotected computer, which only the research has access to. Written notes and physical
information will be stored in a physically separate and secure location from the electronic data
file and associated with data files through a key code that is also stored in a separate and secure
location.
Your child’s information will be protected using pseudonyms instead of identifiable information.
Their names will be omitted and replaced with the pseudonyms. No one will have access to their
surveys or personal information besides the principal investigator.
Can my child be removed from the research without my OK?
The person in charge of the research study can remove your child from the research study
without your approval. Possible reasons for removal include being incapable of handling the
subjects being discussed emotionally, not being able to handle the subjects being discussed in a
mature manner.
What else do I need to know?
The research is being funded by the principal investigator.
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If your child’s needs medical care because of taking part in this research study, contact the
investigator and medical care will be made available. Generally, this care will be billed to you,
your insurance, or other third party. University of Central Florida has no program to pay for
medical care for research-related injury.
Instead of being in this research study, your choices may include: Not being a part of this study.
The research is being funded by the principal investigator.
If my student is LaunchEd, can I sign this form digitally?
You may sign this form digitally through docusign. Follow the directions below:
1. Go to www.docusign.com
2. Log in if you already have an account, if not, click sign up and create an account.
3. Once signed in, click start now and select this document from your computer to open.
4. Once it has uploaded, check off the box that states, “I’m the only signer”. Then click
next.
5. Under the fields section on the left-hand side, for signature, click signature and drag it to
the signature line.
6. Under the fields, select text to type your child’s name above the “Printed name of child”
section and your printed name above “Printed name of parent”.
7. Under the fields section, select “Dated Signed” to place the date.
8. Once completed, click finish at the top in yellow.
9. Select no thanks and select the document to download. Once downloaded, attach that to
an email and send it to the principal investigator.
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